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	I.  National Reading Panel

     A.  For some children, learning to read can be difficult and unrewarding

     B.  The reasons vary from child to child

1. A history of preschool language impairment (Child may not have attend preschool or attended preschool and had difficulty understanding and learning language)

2. Limited proficiency in English (Child grew up in a household where a language other than English was spoken or caregiver spoke another language)

3. Parents had difficulty reading

4. Lack of Motivation (Child may not see others read, no role models, or may not feel that learning to read is important)  I remember wanting to learn to read the captions on cartoons which was very motivating for me.

5. Lower economic neighborhoods (Books may not be readily accessible, parents don’t have time to take children to the library or not have the funds to purchase books for their children)

6. Children may not be developmentally ready to learn to read 
      C.  None of these reasons are an automatic barrier to literacy development

      D.  Instructional decisions for both prevention and intervention should follow from     
reliable and valid assessments of what a student knows and is able to do.  (When we talk 
about each of five big ideas or areas of effective reading instruction, we will give simple 
examples of ways to assess if students are having difficulty in the specific areas)

      E.  2000 issued a report responding to a Congressional mandate to help parents, teachers, and 

            policymakers identify key skills and methods central to reading achievement
      F.  Panel reviewed more than 100,000 studies and examined research. They concluded:


Effective reading instruction contains five areas:

· phonemic awareness

· phonics

· fluency

· vocabulary and

· text comprehension

Let’s look briefly at the five “Big Ideas” or essential areas for reading instruction.  

II.   5 Big Ideas of Reading Instruction

A.  Phonemic Awareness


1.  Phonemic Awareness is the ability hear, identify, and manipulate the individual

     sounds—phonemes—in spoken words. 



2.  This is something that children learn before they read print and is generally acquired by 

           Gr. 3

3.  They must understand the sounds of spoken language work together to make words.

      4.  Children who have phonemic awareness skills are likely to have an easier time learning 

            to read and spell than those that don’t.

            5.   In 1995, Dr. Reid Lyon reported…”lack of the awareness of phonology is the core 

                   deficit for reading disabilities.”

6.  Students with phonemic awareness exhibit multiple characteristics related to the 
       manipulation of sounds.
They can:

· Hear and say rhyming patterns in words (Tell me a word that rhymes with bat and  fat)

· Recognize whether words begin with the same sound (Tell me a word that     starts like ball)

· Segment words into their component sounds called 
phonemes (Say the sounds in the word dog: d/o/g) 



· Blend these parts, or phonemes, into words (c/a/t: say it fast, or what word?)

7. Teaching phonemic awareness to young children significantly increases their later    

     reading achievement

8.  “Reading specialists say teaching phonemic awareness in kindergarten could reduce 

·       failure in 4th grade by nearly 50% (Posted 12/19/2004 Philadelphia Inquirer-Connie 
·       Langland)

9. “Phonological awareness gaps should receive focus in remedial programs for students of 

      any age, as the importance of these skills cannot be ignored.”


"Measures of schoolchildren's ability to attend to & manipulate phones strongly correlate 
with their reading success through twelfth grade (Calfee, Lindamood, & Lindamood, 1973)


"Research indicates that, without direct instructional support, phonemic awareness eludes 
roughly 25% of middle-class first graders and substantially more of those who come from 
less literacy-rich backgrounds (Adams, 1990)

        10.  Build  Phonemic Awareness by:

· Phoneme isolation: Child recognizes individual sounds in a word (What is the first sound in van?)

· Phoneme identity:  Child recognizes the same sound in different words (What sound is the same in fix, fall, and fun?)

· Phoneme categorization:  Child recognizes the word in a set of three or four words that has the “odd” sound (Which word doesn’t belong? Bus, bun, rug)

· Phoneme blending:  Child listens to a sequence of separately spoken phonemes, and then combine the phonemes to form a word.  Then they write and read the word (What word is /b/i/g/?)

· Phoneme segmentation:  Child breaks a word into its separate sounds, saying each sound as they tap out or count it.  Then they write and read the word.  How many sounds are in grab?)

· Phoneme manipulation

What is smile without the s?

What would do you have if you add /s/ to the beginning of park?

The word is bug, change /g/ to /n/ what’s the new word?

Phonemic Awareness Activities:

~Kushball/yarn ball Activity

Ask child/children to segment, blend, rhyme, etc…word, throw the yarn ball and child is to answer when they catch the ball.  
~“Bumpety-Bump” Activity

Place a song that has a lot of words that begin with a specific letter or read a book.  Every time the child hears that letter, they make a specific gesture.

Read nursery rhymes and have children complete sentences with rhyming words.

Riddle Riddle Rhyme Time: (Handout to be provided with examples)

It’s something that we use to color and it starts like candle. (crayon)

It’s a member of your family and it rhymes with other. (brother)

       B. Phonics

1. Phonics instruction teaches children the relationship between the letters (graphemes) of 


      written language and the individual sounds (phonemes) of spoken language

2. It teaches children to use these relationships to read and write words (So this is where the 
child begins to use the printed word or starts working with the letters of the alphabet)

3. The goal of phonics instruction is to help children learn and use the alphabetic 

                  principle—the understanding that there are systematic and predictable relationships 

                  between written letters and spoken words.

4. Systematic and explicit phonics instruction: (Systematic instruction is instruction that has a set order or sequence.  There is a sequence to which sounds/letters are taught first.  Explicit instruction is where the task is taught, modeled or shown to the student, the student is given guided practice where an adult is monitoring the student’s learning, then the student practices the skill on their own.  

· significantly improves kindergarten and first-grade children’s word recognition and spelling

· significantly improves children’s reading comprehension

· is effective for children from various social and economic levels

      is beneficial for children who are having difficulty learning to read and who are at     

      risk for developing future reading problems

· is more effective when introduced early

· is not an entire reading program for beginning readers

The next essential area of reading instruction is Fluency

C.  Fluency


1.   Fluency is the ability to read a text accurately and quickly.  (Model fluency and not 
 
      reading fluently)

2.   Fluent readers read aloud effortlessly and with expression


3.   Readers who have not yet developed fluency read slowly word,  their oral reading is  

                  choppy and plodding.  Fluent readers do not have to concentrate on decoding the words, 
      they can focus their attention on what the text means.  They can make connections 
      
      among the ideas in the text and between the text and their  background knowledge.


4.  Some readers may lack fluency but due to compensation strategies, they are able to 
  
     comprehend the text.  They will begin having trouble with reading around fourth or fifth 
     grade as the text gets more difficult.  This is generally not the case.  Most readers who     
     are not fluent, have difficulty comprehending
5. To read with expression, readers must be able to divide the text into meaningful chunks

(Model chunking or paraphrasing)
6. Fluency changes depending on what readers are reading, their familiarity with the 

      words, and the amount of their practice with reading text

7. Repeated and monitored oral reading improves reading fluency and overall reading 

      achievement

The second to the last essential area of reading instruction is vocabulary, then lastly, comprehension.  Let’s quickly talk about comprehension before going into vocabulary.

       D.  Comprehension

1. Comprehension is the purpose of reading.  If readers can read the words but do not understand what they are reading, they are not really reading

2. Good readers have a purpose for reading.  They may read to find out how to use a DVD  

                  player, or to gather information, or read a magazine for entertainment.

3. Good readers think actively as they read.  Using their experiences and knowledge of the 

                  world, knowledge of vocabulary and language structure, and knowledge of reading                                                
      strategies, good readers make sense of the text.

4. Text comprehension can be improved by instruction that helps readers use specific 

                  comprehension strategies.

5. Children need to learn to monitor their comprehension so the are aware of what they do 

       understanding, identify what they do not understand and use appropriate “fix-up” 

       strategies to resolve problems in comprehension

6. At home, parents can provide concrete examples for purposeful reading (e.g. reading instructions, recipes, newspaper, mail)

7. Parents can also model questioning strategies or think alouds when reading at home.  For example, parents can ask questions about what their child is reading or when they are reading, ask themselves questions when they don’t comprehend what they’ve read.  We’ll talk about this in the read aloud section.

The last essential area of reading instruction that we will be talking about is Vocabulary.
III.  Vocabulary

A.  Introduction/Research

1.  Increases in vocabulary generate increases in academic achievement.

2.  Vocabulary is related to overall achievement.

3.  It improves communication and levels of thinking, and can even predict 

     jobs and salaries.

4. The importance of vocabulary knowledge to school success, in general, 


and reading comprehension, in particular, is widely documented. (Becker, 

      1977; Anderson & Nagy, 1991)
B.  Differences in Student’s Vocabulary

1. Children enter school with “meaningful differences” in vocabulary knowledge  (Hart & Riseley, 1995)



2. Children who enter school with limited vocabulary knowledge grow more discrepant over time from their peers who have rich vocabulary knowledge (Baker, Simmons, & Kame’enui, 1997)
3. The brain likes to make connections.  When students hear a new word, they will relate it to prior knowledge.  Students with limited vocabularies have a difficult time attaching new words to prior knowledge and will become further behind.
Example:

If the class is talking about volcanoes and how the lava oozes from the a crack in the earth,  the student may know what a volcano looks like, but may not be able to image or visualize how the lava oozes.  Another student who has gotten cut and someone has talked to them about how the blood oozes from their cut, will have a better picture of how the lava oozes from the earth due to their prior experiences.
4. Children learn the meanings of words either through indirect or direct instruction

C.   Indirect Learning of Vocabulary

      1.  Exposure to mature conversations

      2.  Oral reading of material above their independent reading level

      3.  Wide reading on their own
D.  Direct Instruction of Vocabulary

     1.  Teaching targeted words

     2.  Teaching dictionary skills, context clues, and learning word parts

     3.  Activities that promote active engagement with words

 E.  What can we do about this?  
1. Vocabulary can be gained by listening to others read.  Listening to a book being read can significantly improve children’s expressive vocabulary. (Nicholson & Whyte, 1992; Senechal & Cornell, 1993)
2. Repeated readings of a story are associated with greater gains in vocabulary (Senechal, 1997)

            Just like seeing a movie more than one time, you pick up nuances that you didn’t  
notice the first time.  As the child hears the book again and again, they understand 
more and pick up the language patterns
3. Rich discussion before and after reading of the book is useful. (Archer. 2004)

4. Generally speaking, your child’s listening comprehension is going to be better than his reading comprehension especially if he is a struggling reader.

5. Talking about what was read and relating it to the child’s own experiences will increase comprehension and solidify ideas.  Asking the child to retell the story is also beneficial
6. If you have an older student that has a chapter in a text to read, consider taking turns reading the material together.  


F. Vocabulary Acquisition

1.  Strategic and explicit instruction must occur with multiple opportunities for 

      practice and application
· The exposures need to be meaningful ones.

· Merely saying the word or having the student look up the word in the dictionary does not count.

· Students need multiple opportunities to visualize, connect, and use their senses

2. Students need exposure to a wealth of rich auditory, oral, writing and reading vocabularies that are above their level of independent reading,

3. Classrooms need to be a myriad of vibrant and thematic vocabulary sources via a year long continual and energized vocabulary study

4. Active word walls—walls should be able to “move” & student attention to them should be frequent.

5. Parents can use the refrigerator as a word wall or have a word wall in your child’s room.  Put up words that your child is studying and use them every time you pass them (we will be making a pocket chart)

6. Teacher read alouds – second day on the same text should focus upon vocabulary discussion, activities, and independent application of what has been modeled and explicitly instructed.

7. Parents can also do read alouds and we are going to show you how next.
8. As children hear the sentences and vocabulary, they can begin to use it in their everyday language.  Often after reading a book, if there is a catchy phrase or repeated lines, the child can repeat it.

G. Donovan’s Word Jar: Becoming a Word Sleuth

1. One of these creative exposures can be build upon a story format like Donovan’s Word Jar.

2. Creative teachers and parents can start by linking their child’s interest with a continuous search for interesting words.  

3. Finding the word is only the beginning—it must be talked about, used in conversation, connected to what is seen on TV or read in newspaper stories or experienced in life.
4. If this investigation is launched in school, each team can have a word jar (clear Manoa lettuce containers, tins with nostalgic pictures).  Have the team members personalize the container with a label.  Parents can also do this at home.  Collect words that the student has for vocabulary homework and keep a container of the words. 

5. The idea is to make word investigation exciting, interactive, and student oriented.  Teachers/parents must follow-up with meaningful activities.

6. On a weekly basis…

· The student word sleuths find X amount of words—a word that sounds intriguing, a word that has a least four syllables, a word which you can associate with our new concept; words which are not heard very often, but are very descriptive

· Students share their words within small groups/teams, or with their families—they show the word and pronounce it; explain how they made the discovery and what the word means to them; brings in the written source of the word and the group can try to use context clues and resources at their disposal to grasp its meaning and use; categorize the word (noun, verb, adjective, adverb, science concept); what applications they have made with the word (heard it while waiting in the doctor’s office)

· Each team/group votes for the most interesting word.  The choice is placed on an Active Word Wall with the contributor’s name and group recognized on a paper plaque.  The active Word Wall will be used later in the week.

· At the end of two or three weeks, the words which are returned to the Word Jars after the voting, are shuffled and given to team members.  Their responsibility is to take the word(s) home and explain everything they can remember about each word to a family member.  In return, the family member will add any other relevant insights they have about other applications of the word or what experiences they’ve encountered or what the word reminds them of.

· The more exposures the deeper and more lasting is the understanding.

H. Suggestions for increasing vocabulary:  More exposures = deeper, lasting understanding
1. Teachers and parents need to become more aware of opportunities to talk with their kids using higher level vocabulary.  It piques the kids’ interest and sharpens their awareness.

      Examples:

· picture to word matches

· word webs using drawings & personal experience connections

· explore multiple meanings of words:  bark, spot, or often confused words

· Word walls / refrigerator collections – use these resources to

· play word detective or super sleuth
· Find or draw a picture that means _____”contagious” or “sleuth”

· Expose kids to a wealth of written materials (comics, magazines, brochures, books, coffee table art or travel books, newspapers) and point out items of personal interest

· exposures to DVD’s that have a purpose & are interspersed with discussion  

· What new words have you heard? 

· How does ______ connect with your own life?  

2. Give some other examples of this concept.  Show National Geographic videos or pictures as an example if one was trying to teach the word exhilarating.  With a visual, the word is cemented in the student’s mind and it gives him a clear association so he/she can visualize experiences when they have felt exhilarated.

3. Use books on tape (interest level not reading level) Books on tape are readily available for borrowing at area public libraries.  Research supports students reading high interest material at higher than their independent reading level.  Two year gains in automatic word recognition and fluency have been reported.  If fluency improves, so does reading comprehension.                                         

4. Cloze activities (with / without choices)  Cloze refers to sentences with every “n”th word left out or specific types of words omitted.  Students should be able to use context clues to discern what words from their vocabulary repertoire belong in the blank.  For students who need more assistance a word box with possible word choices can be given to reduce their frustration level.

5. Concentration game

6. Flip charts: Flip charts are great.  They allow students a means to really study vocabulary for tests.  Too many of our students do not know how to study or review vocabulary. This flip chart provides the means for independent study that is interactive.

7. Read Alouds/Think Alouds:  Read out loud with children.  Discuss vocabulary concepts as they arise.  Start with short high interest readings.  Pose a question before you begin to keep their attention focused.          

8. Word bags:  

· The idea is for a child to dump the contents of the bag, sort definitions from words and be able to line up the correct pairings. The answer sheet is used to check accuracy.  

· They can read the word and the definitions out loud while they create an example.  

· They can verify their example by flipping over the definition card.  

· Any cards that are incorrect should be shuffled and redone after reading the word, the definition and the example from the answer key.  

· A mix it up strategy is to track backwards from the example.  

· Use the example to locate the definition and find the word.  

· If a child’s work needs to be chunked, only five words and definition cards should be pulled out by the adult.  

· This activity can also be used for a child who is working on functional sight words.  The word can be matched to an illustration or picture.

9. Neurological Impress Method (NIM)/Time Delay Drill - Increases automatic word recognition

· Place words to be recognized automatically on separate index cards

· Show the card to the student and say the word for him/her

· Have them repeat the word

· Do this for five to eight different words (there should be no more than two unknown words introduced at each drill)

· Show the words five different times in mixed order to the student and expect a response in three or fewer seconds

· Any time they misread the word or pause longer than three seconds, provide the word and make a note that it needs extra attention (slip it back into the pile)

· After three successful days of the word being pronounced correctly within the time limits, remove the card from the stack (move to the review pile) and replace with a new word

· Once per week add the review pile to the existing active stack

I.  Each child’s potential can be realized! 

  
    BOMBARD them with:

1. Rich auditory language experiences

2. Systematic instruction using visualizations 

3. Many opportunities to: 

· apply the new vocabulary

· become increasingly more independent

We’ve been talking about the Big Five Essentials for Reading Instruction

As part of your handouts, you have a Put Reading First brochure “A Parent Guide”  It tells you what you should see teachers doing at school if your child is just learning to read or is reading; and what you can do at home to help your child.

On the back page, it says to “Make reading a part of every day”.  One way you can do that, is to do Read Alouds daily.

IV. Read Alouds


A.  Demonstrate Read Aloud

1. Biographical information on author

2. Vocabulary
B.  How to Read Aloud (Jim Trelease The Read-Aloud Handbook pg 99-101)

1. Say the name of the book, author

2. Bring the author to life—give some information about the author

3. Discuss the illustration on the cover – What do you think this book is going to be about?

4. Making connections—build on background knowledge

5. Interact and involve the child in the story, have them point to pictures

6. What will happen next (ask questions, have children make predictions)

7. Use plenty of expression

8. Read slowly enough for child to build mental pictures (t.v. in their head)

9. Talk about the story when done, or have the student retell the story to you.

C.  Suggestions for Read Alouds  (Brochures from Library)

1. Begin reading to children as soon as possible.  The younger you start them, the easier and better it is.  
2. Use Mother Goose rhymes and songs to stimulate an infant’s language and listening.  Recent research indicates that if children know 4 nursery rhymes prior to entering kindergarten, this is an indicator of early reading success.
3. Include books that contain repetitions, as children mature, add predictable books.


(Brown Bear, Brown Bear; Very Hungry Caterpillar; …)
4. Read the same books over again.  It’s just like re-watching a movie.  The second time you see it, you pick up little nuances that you didn’t notice or hear before.

5. During repeat readings of a predictable book, occasionally stop at one of the key words or phrases and allow the listener to provide the word.  
6. Encourage children to join in and invite them to respond.  Remember that the art of listening is an acquired one.  It doesn’t happen over night.

D. Research

1. For young students, repeated readings of a story are associated with greater gains in vocabulary (Senechal, 1997)

2. Active participation during reading impacts learning. (Dickerson & Smith, 1994 Senechal, 1997)

3. There are forty-four sounds in the English language.  Of those 44 sounds, every ending, blending, and diphthong—can be found in Good Night Moon, Make Way for Ducklings, and Charlotte’s Web.  Just think of what a child who has been read and reread these stories, knows about sounds.

4. Mothers, here’s some interesting research.  A study of boys in Modesto, California found that, 1) boys who were read to by their fathers scored significantly higher in reading achievement; and 2) where fathers read recreationally, their sons read more and scored higher than did boys whose fathers did little or no recreational reading. (Trelease, xxiv)

E. Why is reading aloud so effective?

1.  Children learn the sounds of the English language and the structure
2.  It conditions the child’s brain to associate reading with pleasure

3.  It creates background knowledge

4.  Builds Vocabulary

5.  Provides a reading role model

Trelease says that reading is the heart of education.  It is the single most important social factor in American life today.  
V. Conclusion

We have talked about many ways that teachers and parents can support children in building their vocabulary and increasing reading skills.  In the next section, we will give you the opportunity to create materials to use at home or in school.

Before we do, can you think back to one idea that you would like to try?  (Ask for responses).

How could we have made this presentation more meaningful?

What other topics would you like to hear about?

Let’s move on to the Make It Take It part of this session.
VI. Make It Take It

            Spinner/Game Board

        

Write a letter, child thinks of word that begin or end with letters on spinners



Write word families (-an, -ed)

                       
Write numbers and use with a game board (index cards with sight word or 



vocabulary words

Game Board


Glue generic labels on board (miss a turn, pick a card, go back one space)


Can be used with spinner


Pocket Chart



Cut out the shapes of words to help students who learn best visually



Use sight words, high frequency words or commonly misspelled/misread words



Use different colored index cards to represent nouns, verses verbs, or to discriminate 


words with prefixes and suffixes



Write vocabulary words



Post on your refrigerator


Mystery Motivator



Use to motivate child/student 


Yarn Balls
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	Pamphlet from US DOE for parents, teachers; spend time on the history of the “Big 5”

Committee wanted to include statement #6 even though it is not listed on NRP.
~Taught/acquired by Grade K-1

~Model and have participants experience what their child experiences as learners

~Give parents choice of activities to use (be aware of parents with different academic background, literacy levels; parents may also be struggling readers)

While phonemic awareness is only auditory or sounds you hear, phonics is where you begin to look at the printed word and the relationship of the letter sound to the written letter.
~Having a purpose for and motivation to read is important to learning to read

~Systematic sound instruction: model-response; explain hierarchy/sequence of sounds taught

~i.e. Reading Mastery, Open Court, Sonday, 

~Reading programs should also include literature, writing (phonics alone is not a reading program)

Leap Frog

Hooked on Phonics
~Fluency vs. word calling; student can be fluent but lack comprehension skills

~How is comprehension impacted by lack of fluency

~Study: reading to pets/dogs resulted in improved students’ fluency 

~Share table on fluency rates

~Grade 4: contextual reading

~rdg. vs. listening comprehension:  Listening comprehension can be as great as 2 gr. Levels higher than reading comprehension

~VOCABULARY IS RELATED TO OVERALL ACHIEVEMENT

We are always building vocabulary and finding / learning new words.  

New words are continuously being invented.  
Parents should model that they are always learning new words, talk about it and share with their children

At the age of 3, children may have a vocabulary of 500 words with others having a vocabulary of 1100 words.  

.
Again, listening comprehension is usually better than reading comprehension and you are showing your child that he is important enough for you to take the time to read with him.

This can be experienced via read alouds or taped content texts

If parents know the unit of study that your child is doing in school, bring home library books on that content and talk to them about it.

Read the opening of Donovan’s Word Jar to the audience so they can get the sense of wonderment about words
Parents can use the word jar as a source of reinforcement.  If the student knows the definition of the word or uses it in sentences, tally the number of times they use it and with x # of uses, child doesn’t have to take out the trash one night, or gets to go to a movies, etc…

Connecting words to personal experiences is integral to students remembering the words.  

(The crowd guffawed as the corpulent lady stepped on the scale)

Cloze Example:
Once upon a time there was a _____ who lived in a castle ______ by a moat.

Hand out an example of a science energy term flip chart.

 THINK ALOUD about the meaning of the first vocabulary term and then verify your conjecture with the left flap.  Then thinking aloud, try to decide what an example might be and verify that it is the example given or one very similar.  Parents can create these flip charts very quickly at home for content area vocabulary with which their child is struggling. 

Model the Read Aloud Process

You may use any favorite book or choose one of these:

One Smart Goose

Enemy Pie

Slide 28 is a picture of a baby reading—baby is in the early stages of having concept of print

~Predictable books

(Show examples)
~Sounds in the English language

Show Good Night Moon, Make Way for Duckings and Charlotte’s Web

~Fathers’ influence on their son’s reading achievement

~Evaluation of session

~Make-it, Take-it Activity

Suggestions for Make It Take It:

Spinner

Game Board

Yarn Ball

Word Chart

Suggestions for Handouts:
Glossary

Lists of Recommended Books

Riddle, Riddle, Rhyme Time examples

Science Flip Chart

NRP Booklet
Suggested Books from Library
Materials:

Checklist for Make It Take It Materials

Checklist for Equipment

Checklist for Handouts

Evaluations
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